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EDITORIAL NOTE

Personality as the expression of the wholeness of man is defined
by Jung as an adult ideal whose conscious realization through
individuation is the aim of human development in the second
half of life. It is to the study of this aim that Jung has devoted
his main attention in all his later work. It is manifest that in
childhood and adolescence the ego is brought into being and
firmly established; no account of individuation, therefore, would
be complete without a psychological outline of the early forma-
tive period of development.

The present volume is a collection of Professor Jung’s papers
on child psychology and education, of which the three lectures
on ‘“Analytical Psychology and Education” are the chief item.
Jung regards the psychology of parents and educators as of the
greatest importance in the maturation and growth to conscious-
ness of the children—especially so in the case of those who are
unusually gifted. He emphasizes that an unsatisfactory psycho-
logical relationship between the parents may be an important
cause of psychogenic disorders in childhood. It has been thought
relevant to include Jung’s paper on *“Marriage as a Psychologi-
cal Relationship” and, finally, to link up the problems of child-
hood with those of individuation in the adult by adding the
essay which gives the present volume its title.

The essay “Child Development and Education” is presented
here for the first time under this title. It previously appeared as
one of the four lectures on ‘“Analytical Psychology and Educa-
tion,” published in Contributions to Analytical Psychology; yet
it had been delivered on a different occasion from the three
others, its subject-matter is different, and it is not included by
Jung in Psychologie und Erziehung, which contains the three
other lectures. It contains a significant textual change by the
author: an important statement in paragraph 106 on the subject
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EDITORIAL NOTE

of archetypal images in the dreams of children. Editorial refer-
ence is given to the privately printed record of Jung’s seminars
on the subject.

Only the essay “The Gifted Child” and the introduction to
Frances Wickes's book Analyse der Kinderseele have not previ-
ously been translated into English, apart from the brief altera-
tion mentioned above. But the author has considerably revised
the essays on education, so that much new matter is to be found
in this volume, which will, it is hoped, help to set forth Jung’s
position in regard to child psychology.

TRANSLATOR’S NOTE

With the exception of the “Introduction to Wickes's Analyse der
Kinderseele” and “The Gifted Child,” all the papers in the pres-
ent volume were previously translated by various hands and
published in Collected Papers on Analytical Psychology (2nd
edition, London, 1917, and New York, 1920), Contributions to
Analytical Psychology (London and New York, 1928), and The
Integration of the Personality (New York, 193g9; London, 1940).
Several of them, as indicated in the footnotes at the beginning
of each paper, have since been revised and expanded by the
author. I would like to express my thanks to the late Dr. A. A.
Brill, Mr. Stanley Dell, and in particular to Mrs. Cary F. Baynes,
for permission to make full use of the earlier texts in preparing
the present revised versions.
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PSYCHIC CONFLICTS IN A CHILD

[The third of a series of lectures on “The Association Method,” delivered on
the 20th anniversary of the opening of Clark University, Worcester, Massachusetts,
September, 19og. The original version was published under the title “Uber
Konflikte der kindlichen Seele,” Jahrbuch fiir psychoanalytische und psycho-
puthologische Forschungen, 11 (1910), g3ff. It was translated by A. A. Brill and
published in the American Journal of Psychology, XXI (1910), in a Clark Univer-
sity anniversary volume (1910), and in Collected Papers on Analytical Psychology
(1st edn., London, 1916; 2nd edn., London, 1917, and New York, 1920). The revised
version, of which this present essay is a translation, appeared in Psychologie und
Erziehung (Zurich, 1946). The first two lectures comprising “The Association
Method” were never published in German but were included in the aforemen-
tioned 1910 and 1916 publications. See Vol. 2 of the Coll. Works.—EDITORS.]






FOREWORD TO THE SECOND EDITION

I am publishing this little study just as it is, without making
any alterations for the second edition. Although in point of fact
our conceptions have been considerably modified and extended
since these observations first appeared in 1910, I do not feel that
the subsequent modifications would justify me in describing
the views put forward in the first edition as basically false, an
imputation that has been laid against me in certain quarters. On
the contrary, just as the observations here recorded have re-
tained their value as facts, so also have the conceptions them-
selves. But no conception is ever all-embracing, for it is always
dominated by a point of view. The point of view adopted in this
work is psycho-biological. It is naturally not the only one pos-
sible, indeed there are several others. Thus, more in accord
with the spirit of Freudian psychology, this little piece of child
psychology could be regarded from the purely hedonistic stand-
point, the psychological process being conceived as a movement
dominated by the pleasure principle. The main motives would
then be the desire for and the striving towards the most pleasur-
able, and hence the most satisfying, realization of fantasy. Or,
following Adler’s suggestion, one could regard the same ma-
terial from the standpoint of the power principle, an approach
which is psychologically just as legitimate as that of the hedo-
nistic principle. Or one could employ a purely logical approach,
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THE DEVELOPMENT OF PERSONALITY

with the intention of demonstrating the development of logical
processes in the child. One could even approach the matter from
the standpoint of the psychology of religion and give promi-
nence to the earliest beginnings of the God-concept. I have been
content to steer a middle course that keeps to the psycho-
biological method of observation, without attempting to subor-
dinate the material to this or that hypothetical key principle. In
so doing I am not, of course, contesting the legitimacy of such
principles, for they are all included in our human nature; but
only a very one-sided specialist would think of declaring as uni-
versally valid the heuristic principle that had proved its par-
ticular value for his discipline or for his individual method of
observation. The essence of human psychology, precisely be-
cause so many different possible principles exist, can never be
fully comprehended under any one of them, but only under the
totality of individual aspects.

The basic hypothesis of the view advanced in this work is
that sexual interest plays a not inconsiderable role in the nascent
process of infantile thinking, an hypothesis that should meet
with no serious opposition. A contrary hypothesis would cer-
tainly come up against too many well-observed facts, quite apart
from its being extraordinarily improbable that a fundamental
instinct of such cardinal importance for human psychology
should not make itself felt in the infantile psyche from the very
beginning.

On the other hand I also lay stress on the significance of
thinking and the importance of concept-building for the solu-
tion of psychic conflicts. It should be sufficiently clear from what
follows that the initial sexual interest strives only figuratively
towards an immediate sexual goal, but far more towards the de-
velopment of thinking. Were this not so, the solution of the
conflict could be reached solely through the attainment of a
sexual goal, and not through the mediation of an intellectual
concept. But precisely the latter is the case, from which we may
conclude that infantile sexuality is not to be identified outright
with adult sexuality, since adult sexuality cannot be adequately
replaced by concept-building, but is in most cases only satisfied
with the real sexual goal, namely the tribute of normal sexual
functioning which nature exacts. On the other hand, we know
from experience that the infantile beginnings of sexuality can
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I. PSYCHIC CONFLICTS IN A CHILD

also lead to real sexual functioning—masturbation—when the
conflicts are not resolved. The building of concepts, however,
opens out to the libido a channel that is capable of further devel-
opment, so that its continual, active realization is assured. Given
a certain intensity of conflict, the absence of concept-building
acts as a hindrance which thrusts the libido back into its initial
sexuality, with the result that these beginnings or buddings are
brought prematurely to an abnormal pitch of development.
This produces an infantile neurosis. Gifted children in particu-
lar, whose mental demands begin to develop early on account
of their intelligent disposition, run a serious risk of premature
sexual realization through the suppression of what their parents
and teachers would call an unsuitable curiosity.

As these reflections show, I do not regard the thinking func-
tion as just a makeshift function of sexuality which sees itself
hindered in its pleasurable realization and is therefore com-
pelled to pass over into the thinking function; but, while per-
ceiving in infantile sexuality the beginnings of a future sexual
function, I also discern there the seeds of higher spiritual func-
tions. The fact that infantile conflicts can be resolved through
concept-building speaks in favour of this, and also the fact that
even in adult life the vestiges of infantile sexuality are the seeds
of vital spiritual functions. The fact that adult sexuality grows
out of this polyvalent germinal disposition does not prove that
infantile sexuality is “sexuality” pure and simple. I therefore
dispute the rightness of Freud's idea of the “polymorphous-
perverse” disposition of the child. It is simply a polyvalent dis-
position. If we proceeded according to the Freudian formula,
we should have to speak, in embryology, of the ectoderm as the
brain, because from it the brain is ultimately developed. But
much also develops from it besides the brain, for instance the
sense organs and other things.

December, 1915 C. G ]



FOREWORD TO THE THIRD EDITION

Since this paper first appeared, almost thirty years have gone by.
Yet it would seem that this little work has not given up the
ghost, but is in increasing demand with the public. In one or
two respects, certainly, it has never grown stale, firstly because
it presents a simple series of facts such as occur repeatedly and
are found to be much the same everywhere; secondly because it
demonstrates something of great practical and theoretical im-
portance, namely the characteristic striving of the child’s fan-
tasy to outgrow its “realism” and to put a “symbolic” interpre-
tation in the place of scientific rationalism. This striving is
evidently a natural and spontaneous expression of the psyche,
which for that very reason cannot be traced back to any “‘repres-
sion” whatsoever. I stressed this particular point in my Foreword
to the second edition, and my mention of it there has not lost
its topicality, since the myth of the polymorphous sexuality of
the child is still sedulously believed in by the majority of spe-
cialists. The repression theory is as grossly overestimated as ever,
while the natural phenomena of psychic transformation are ac-
cordingly underestimated, if not entirely ignored. In 1912, I
made these phenomena the subject of a compendious study,
which cannot be said even now to have penetrated the intellects
of psychologists as a class. I trust therefore that the present
modest and factual report will succeed in rousing the reader to
6



I. PSYCHIC CONFLICTS IN A CHILD

reflection. Theories in psychology are the very devil. It is true
that we need certain points of view for their orienting and
heuristic value; but they should always be regarded as mere
auxiliary concepts that can be laid aside at any time. We still
know so very little about the psyche that it is positively grotesque
to think we are far enough advanced to frame general theories.
We have not even established the empirical extent of the
psyche’s phenomenology: how then can we dream of general
theories? No doubt theory is the best cloak for lack of experi-
ence and ignorance, but the consequences are depressing: bigot-
edness, superficiality, and scientific sectarianism.

To document the polyvalent germinal disposition of the
child with a sexual terminology borrowed from the stage of
fully-fledged sexuality is a dubious undertaking. It means draw-
ing everything else in the child’s make-up into the orbit of
sexual interpretation, so that on the one hand the concept of
sexuality is blown up to fantastic proportions and becomes nebu-
lous, while on the other hand spiritual factors are seen as warped
and stunted instincts. Views of this kind lead to a rationalism
which is not even remotely capable of doing justice to the essen-
tial polyvalence of the infantile disposition. Even though a child
may be preoccupied with matters which, for adults, have an un-
doubtedly sexual complexion, this does not prove that the na-
ture of the child’s preoccupation is to be regarded as equally
sexual. For the cautious and conscientious investigator sexual
terminology, as applied to infantile phenomena, can be deemed
at most a professional fagcon de parler. I have my qualms about
its appropriateness.

Apart from a few small improvements I am allowing this
paper to appear once again in unaltered form.

December, 1938 C. G. ]



PSYCHIC CONFLICTS IN A CHILD

About the time when Freud published his report on the case
of “Little Hans,” ! I received from a father who was acquainted
with psychoanalysis a series of observations concerning his little
daughter, then four years old.

These observations have so much that bears upon, and sup-
plements, Freud’s report on “Little Hans” that I cannot refrain
from making this material accessible to a wider public. The
widespread incomprehension, not to say indignation, with
which “Little Hans” was greeted, was for me an additional rea-
son for publishing my material, although it is nothing like as
extensive as that of “Little Hans.” Nevertheless, it contains
points which seem to confirm how typical the case of “Little
Hans” is. So-called “‘scientific”’ criticism, so far as it has taken
any notice at all of these important matters, has once more
proved overhasty, seeing that people have still not learned ﬁrst
to examine and then to judge.

The little girl to whose sagacity and intellectual sprightli-
ness we are indebted for the following observations is a healthy,
lively child of emotional temperament. She has never been seri-
ously ill, nor had she ever shown any trace of “nervous” symp-
toms.

1“Analysis of a Phobia in a Five-year-old Boy,” Standard Edition of the Complete
Psychological Works of Sigmund Freud, X (1955; first pub. 190g).
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I. PSYCHIC CONFLICTS IN A CHILD

4

Livelier systematic interests awakened in the child about her
third year; she began to ask questions and to spin wishful fan-
tasies. In the report which now follows we shall, unfortunately,
have to give up the idea of a consistent exposition, for it is made
up of anecdotes which treat of one isolated experience out of a
whole cycle of similar ones, and which cannot, therefore, be dealt
with scientifically and systematically, but must rather take
the form of a story. We cannot dispense with this mode of ex-
position in the present state of our psychology, for we are still
a long way from being able in all cases to separate with unerring
certainty what is curious from what is typical.

When the child, whom we will call Anna, was about three
years old, she had the following conversation with her grand-
mother:

“Granny, why are your eyes so dim?”

“Because I am old.”

“But you will become young again?”

“Oh dear, no. I shall become older and older, and then I
shall die.”

“And what then?”

“Then I shall be an angel.”

“And then you will be a baby again?”

The child found here a welcome opportunity for the provi-
sional solution of a problem. For some time she had been in the
habit of asking her mother whether she would ever have a real
live doll, a baby brother, which naturally gave rise to the ques-
tion of where babies come from. As such questions were asked
quite spontaneously and unobtrusively, the parents attached no
significance to them, but responded to them as lightly as the
child herself seemed to ask them. Thus one day she was told
the pretty story that children are brought by the stork. Anna had
already heard somewhere a slightly more serious version, namely
that children are little angels who live in heaven and are then
brought down by the said stork. This theory seems to have be-
come the point of departure for the little one’s investigating
activities. From the conversation with the grandmother it could
be seen that this theory was capable of wide application; for it
solved in a comforting manner not only the painful thought of
dying, but at the same time the riddle of where children come
from. Anna seemed to be saying to herself: “When somebody

9



THE DEVELOPMENT OF PERSONALITY

dies he becomes an angel, and then he becomes a child.” Solu-
tions of this sort, which kill at least two birds with one stone,
used to be tenaciously adhered to even in science, and cannot
be undone in the child’s mind without a certain amount of
shock. In this simple conception there lie the seeds of the rein-
carnation theory, which, as we know, is still alive today in mil-
lions of human beings.?

Just as the birth of a little sister was the turning point in the
history of “Little Hans,” so in this case it was the arrival of a
baby brother, which took place when Anna had reached the age
of four. The problem of where children come from, hardly
touched upon so far, now became topical. The mother’s preg-
nancy had apparently passed unnoticed; that is to say, Anna had
never made any observations on this subject. On the evening
before the birth, when labour pains were just beginning, the
child found herself in her father’s room. He took her on his knee
and said, “Tell me, what would you say if you got a little brother
tonight?” “I would kill him,” was the prompt answer. The ex-
pression “kill” looks very alarming, but in reality it is quite
harmless, for “kill” and “die” in child language only mean to
“get rid of,” either actively or passively, as has already been
pointed out a number of times by Freud. I once had to treat a
fifteen-year-old girl who, under analysis, had a recurrent asso-
ciation, and kept on thinking of Schiller’s “Song of the Bell.”
She had never really read the poem, but had once glanced
through it, and could only remember something about a ca-
thedral tower. She could recall no further details. The passage
goes:

From the tower
The bell-notes fall
Heavy and sad

For the funeral. . . .

Alas it is the wife and mother,

Little wife and faithful mother,
Whom the dark prince of the shadows
Snatches from her spouse’s arms. . . .

2 [In the light of Professor Jung's later researches these theories can be understood
as based upon the archetype of rebirth, in the unconscious. Several other examples
of archetypal activity are to be found in this essay.—EpiTORS.]
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11

She naturally loved her mother dearly and had no thought of
her death, but on the other hand the present position was this:
she had to go away with her mother for five weeks, staying with
relatives; the year before, the mother had gone by herself, and
the daughter (an only and spoilt child) was left at home alone
with her father. Unfortunately this year it was the “little wife”
who was being snatched from the arms of her spouse, whereas
the daughter would greatly have preferred the “faithful mother”
to be parted from her child.

On the lips of a child, therefore, “'kill” is a perfectly harm-
less expression, especially when one knows that Anna used it
quite promiscuously for all possible kinds of destruction, re-
moval, demolition, etc. All the same this tendency is worth not-
ing. (Compare the analysis of “Little Hans.”)

The birth occurred in the early morning. When all traces of
the birth had been removed, together with the bloodstains, the
father went into the room where Anna slept. She awoke as he
entered. He told her the news of the arrival of a little brother,
which she took with a surprised and tense expression on her
face. The father then picked her up and carried her into the
bedroom. Anna threw a rapid glance at her rather wan-looking
mother and then displayed something like a mixture of em-
barrassment and suspicion, as if thinking, “What's going to
happen now?” She evinced hardly any pleasure at the sight of
the new arrival, so that the cool reception she gave it caused
general disappointment. For the rest of the morning she kept
very noticeably away from her mother; this was the more strik-
ing, as normally she was always hanging around her. But once,
when her mother was alone, she ran into the room, flung her
arms round her neck and whispered hurriedly, “Aren’t you
going to die now?”

Something of the conflict in the child’s soul is now revealed
to us. The stork theory had obviously never caught on properly,
but the fruitful rebirth hypothesis undoubtedly had, according
to which a person helps a child into life by dying. Mama ought
therefore to die. Why, then, should Anna feel any pleasure over
the new arrival, of whom she was beginning to feel childishly
jealous anyway? Hence, she had to assure herself at a favourable
opportunity whether Mama was going to die or not. Mama did
not die. With this happy issue, however, the rebirth theory re-

11
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ceived a severe setback. How was it now possible to explain little
brother’s birth and the origins of children in general? There still
remained the stork theory, which, though never expressly re-
jected, had been implicitly waived in favour of the rebirth hy-
pothesis.® The next attempts at explanation unfortunately re-
mained hidden from the parents, as the child went to stay with
her grandmother for a few weeks. From the latter’s report, how-
ever, it appears that the stork theory was much discussed, there
being of course a tacit agreement to support it.

When Anna returned home she again displayed, on meeting
her mother, the same mixture of embarrassment and suspicion
as after the birth. The impression was quite explicit to both
parents, though not explicable. Her behaviour towards the baby
was very nice. Meantime a nurse had arrived, who made a deep
impression on little Anna with her uniform—an extremely nega-
tive impression at first, as she evinced the greatest hostility to-
wards her in all things. Thus nothing would induce her to let
herself be undressed in the evenings and put to bed by this
nurse. The reason for this resistance soon became clear in a
stormy scene by the bedside of the little brother, when Anna
shouted at the nurse, “That’s not your little brother, he is
mine!” Gradually, however, she became reconciled to the nurse
and began to play nurse herself; she had to have her white cap
and apron, nursing her little brother and her dolls in turn. In
contrast to her former mood the present one was unmistakably
elegiac and dreamy. She often sat for hours crouched under the
table singing long stories to herself and making rhymes, partly
incomprehensible, but consisting partly of wishful fantasies on

8 One might ask at this point why one is justified in supposing at all that children
of this age worry their heads about such theories. The answer is that children
are intensely interested in all the sensuously perceptible things going on around
them. This also shows itself in the well-known endless questions concerning the
why and wherefore of everything. One has to put off the dun-coloured spectacles
of our culture for a moment if one wants to understand the psychology of a
child. For everybody the birth of a child is quite the most important event there
can possibly be. For our civilized thinking, however, birth has lost much of its
biological uniqueness, just as sex has done. But somewhere or other the mind
niust have stored up the correct biological valuations impressed upon it all
through the ages. What could be more probable than that the child still has these
valuations and makes no bones about showing them, before civilization spreads
like a pall over his primitive thinking?

12
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the “nurse” theme (‘I am a nurse of the green cross”), and partly
of distinctly painful feelings which were struggling for ex-
pression.

Here we meet with an important new feature in the little
one’s life: reveries, the first stirrings of poetry, moods of an
elegiac strain—all of them things which are usually to be met
with only at a later phase of life, at a time when the youth or
maiden is preparing to sever the family tie, to step forth into
life as an independent person, but is still inwardly held back by
aching feelings of homesickness for the warmth of the family
hearth. At such a time they begin weaving poetic fancies in order
to compensate for what is lacking. To approximate the psychol-
ogy of a four-year-old to that of the boy or girl approaching
puberty may at first sight seem paradoxical; the affinity lies, how-
ever, not in the age but in the mechanism. The elegiac reveries
express the fact that part of the love which formerly belonged,
and should belong, to a real object, is now introverted, that is, it
is turned inwards into the subject and there produces an in-
creased fantasy activity.* Whence comes this introversion? Is it a
psychological manifestation peculiar to this period, or does it
come from a conflict?

On this point the following episode is enlightening. Anna
disobeyed her mother more and more often, saying insolently, “I
shall go back to Granny!”

“But I shall be sad if you leave me.”

“Ah, but you've got baby brother.”

The mother’s reaction shows us what the child was really
getting at with her threats to go away again: she obviously
wanted to hear what her mother would say to her proposal, what
her attitude was in general, and whether the little brother had
not ousted her altogether from her mother’s affection. One must

4 This process is altogether typical. When life comes up against an obstacle, so
that no adaptation can be achieved and the transference of libido to reality is
suspended, then an introversion takes place. That is to say, instead of the libido
working towards reality there is an increased fantasy activity which aims at re-
moving the obstacle, or at least removing it in fantasy, and this may in time lead
to a practical solution. Hence the exaggerated sexual fantasies of neurotics, who
in this way try to overcome their specific repression; hence also the typical fan-
tasy of stammerers, that they really possess a great talent for eloquence. (That
they have some claims in this respect is brought home to us by Alfred Adler’s
thoughtful studies on organ inferiority.)

13
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not, however, fall for this transparent piece of trickery. The
child could see and feel perfectly well that she was not stinted of
anything essential in her mother’s love, despite the existence of
her baby brother. The veiled reproach she levels at her mother
on that score is therefore unjustified, and to the trained ear this
is betrayed by the slightly affected tone of voice. One often hears
similar tones even with grown-up people. Such a tone, which is
quite unmistakable, does not expect to be taken seriously and
obtrudes itself all the more forcibly for that reason. Nor should
the reproach be taken to heart by the mother, for it is merely
the forerunner of other and this time more serious resistances.
Not long after the conversation narrated above, the following
scene took place:

Mother: “Come, we’ll go into the garden.”

Anna: “You're lying to me. Watch out if you're not telling
the truth!”

Mother: “What are you thinking of? Of course I'm telling
the truth.”

Anna: “No, you are not telling the truth.”

Mother: “You’ll soon see whether I'm telling the truth: we
are going into the garden this minute.”

Anna: “Is that true? You're quite sure it’s true? You're not
lying?”

Scenes of this kind were repeated a number of times. But
this time the tone was more vehement and insistent, and also the
accent on the word “lie” betrayed something special which the
parents did not understand; indeed they attributed far too little
significance at first to the child’s spontaneous utterances. In this
they were only doing what all official education does. We do
not usually listen to children at any stage of their careers; in all
the essentials we treat them as non compos mentis and in all the
unessentials they are drilled to the perfection of automatons.
Behind resistances there always lies a question, a conflict, of
which we hear soon enough at another time and on another oc-
casion. But usually we forget to connect the thing heard with
the resistances. Thus, on another occasion, Anna faced her
mother with the awkward questions:

“I want to be a nurse when I grow up.”

“That’s what I wanted to be when I was a child.”

“Why aren’t you a nurse, then?”

L
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“Well, because I am a mother instead, and so I have children
of my own to nurse.”

Anna (thoughtfully): “Shall I be a different woman from
you? Shall I live in a different place? Shall I still talk with you?”

The mother’s answer again shows where the child’s ques-
tion was leading.5 Anna would obviously like to have a child to
nurse, just as the nurse has. Where the nurse got the child from
is quite clear, and Anna could get a child in the same way when
she grew up. Why then wasn’t Mama such a nurse—that is, how
did she get the child if she didn't get it in the same way as the
nurse? Anna could get a child just as the nurse had done, but
how all that was going to be different in the future, or rather
how she was going to be like her mother in the matter of get-
ting children, was not so easy to see. Hence the thoughtful ques-
tion “Shall I be a different woman from you?” Shall I be differ-
ent in every way? The stork theory is evidently no good, the
dying theory no less so, therefore one gets a child as the nurse,
for example, got hers. In this natural way she, too, could get one;
but how about the mother, who is no nurse and yet has chil-
dren? Looking at the matter from this angle, Anna asks, “Why
aren’t you a nurse?’’—meaning: why haven’t you got your child
in the plain, straightforward, natural way? This strangely indi-
rect mode of interrogation is typical and may be connected with
the child’s hazy grasp of the problem, unless we are to assume a
certain “diplomatic vagueness” prompted by a desire to evade
direct questioning. Later we shall find evidence of this possi-
bility.

Anna is therefore confronted with the question “Where does
the child come from?” The stork did not bring it; Mama did not
die; nor did Mama get it in the same way as the nurse. She has,

5 The somewhat paradoxical view that the aim of the child’s question is to be
sought in the mother’s answer requires a little discussion. It is one of the greatest
of Freud’s services to psychology that he opened up again the whole questionable-
ness of conscious motives. One consequence of repressing the instincts is that the
importance of conscious thinking for action is boundlessly overestimated. Accord-
ing to Freud, the criterion for the psychology of the act is not the conscious mo-
tive, but the result of the act (the result being evaluated not physically but psy-
chologically). This view sets the act in a new and biologically revealing light.
I refrain from cxamples and shall content myself with observing that this view
is extremely valuable for psychoanalysis both in principle and as regards inter-
pretation.
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however, asked this question before and was informed by her
father that the stork brings children; but this is definitely not
so, she has never been deceived on this point. Therefore Papa
and Mama and all the others lie. This readily explains her mis-
trustful attitude at the birth and the reproaches levelled against
her mother. But it also explains another point, namely the
elegiac reveries which we have attributed to a partial introver-
sion. We now know the real object from which love had to be
withdrawn and introverted for lack of an aim: it was withdrawn
from the parents who deceived her and refused to tell her the
truth. (What can this be which must not be uttered? What goes
on here? Such are the parenthetic questions which the child later
formulated to herself. Answer: It must be something that needs
hushing up, perhaps something dangerous.) Attempts to make
the mother talk and to draw out the truth by means of artful
questions were futile, so resistance meets with resistance and the
introversion of love begins. Naturally the capacity for sublima-
tion in a four-year-old child is still too meagrely developed for
it to render more than symptomatic service; hence she has to rely
on another compensation, that is, she resorts to one of the al-
ready abandoned infantile devices for securing love by force,
preferably that of crying and calling the mother at night. This
had been diligently practised and exploited during her first
year. It now returns and, in keeping with her age, has become
well motivated and equipped with recent impressions.

We should mention that the Messina earthquake had just
occurred, and this event was much discussed at table. Anna was
extraordinarily interested in everything to do with it, getting
her grandmother to tell her over and over again how the earth
shook and the houses tumbled down and how many people lost
their lives. That was the beginning of her nocturnal fears; she
could not be left alone, her mother had to go to her and stay
with her, otherwise she was afraid that the earthquake would
come and the house fall in and kill her. By day, too, she was in-
tensely occupied with such thoughts; when out walking with
her mother she would pester her with such questions as “Will
the house be standing when we get home? Will Papa still be
alive? Are you sure there’s no earthquake at home?” At every
stone in the road she would ask whether it was from the earth-
quake. A house under construction was a house destroyed by the
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earthquake, and so on. Finally she used to cry out at night that
the earthquake was coming, she could hear it rumbling. Every
evening she had to be solemnly promised that no earthquake
would come. Various ways of calming her were tried, for in-
stance she was told that earthquakes only occur where there are
volcanoes. But then she had to be satisfied that the mountains
surrounding the town were not volcanoes. This reasoning grad-
ually led the child to an intense and, at her age, unnatural crav-
ing for knowledge, until finally all the geological pictures and
atlases had to be fetched from her father’s library. For hours she
would rummage through them looking for pictures of volcanoes
and earthquakes, and asking endless questions.

We see here an energetic attempt being made to sublimate
fear into a desire for knowledge, which strikes us as decidedly
premature at this age. But how many gifted children, suffering
from exactly the same problem, do we not see being spoon-fed
on this untimely sublimation, and by no means to their advan-
tage. For if one fosters sublimation at this age one is only
strengthening a neurosis. The root of the child’s desire for
knowledge is fear, and the fear is the expression of converted
libido, that is, of an introversion that has become neurotic and
is neither necessary nor favourable to the development of the
child at this age. Where this desire for knowledge is ultimately
leading is made clear by a series of questions which arose almost
daily: “Why is Sophie [a younger sister] younger than I? Where
was Freddie [her little brother] before? Was he in heaven and
what was he doing there? Why did he only come down now, why
not before?”

Such being the state of affairs, the father decided that the
mother ought to tell the child the truth about her little brother
at the first favourable opportunity.

This presented itself when, soon afterwards, Anna again
inquired about the stork. Her mother told her that the story of
the stork was not true, but that Freddie grew inside his mother
as the flower grows out of the earth. At first he was very little,
and then he grew bigger and bigger like a plant. The child
listened attentively without the least surprise and then asked:

“But did he come all by himself?”

“Yes.”

“But he can’t walk yet!”

17
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Sophie: “Then he crawled out.”

Anna (overhearing Sophie’s remark): “Is there a hole here”
—pointing to her chest—"or did he come out of the mouth? Who
came out of the nurse?”

23 At this point she interrupted herself and exclaimed, “No,
I know the stork brought him down from heaven!” Then, be-
fore the mother could answer her questions, she dropped the
subject and again asked to see pictures of volcanoes. The evening
following this conversation was calm. The sudden explanation
had evidently produced in the child a whole chain of ideas,
which announced themselves in a spate of questions. New and
unexpected vistas were opened, and she rapidly approached the
main problem: “Where did the baby come out? Was it from a
hole in the chest or from the mouth?” Both suppositions qualify
as acceptable theories. We even meet with young married women
who still entertain the theory of the hole in the abdominal wall
or of Caesarean section; this is supposed to betray a very unusual
degree of innocence. As a matter of fact it is not innocence; in
such cases we are practically always dealing with infantile sexual
activities which in later life have brought the vias naturales into
ill repute.

232 It may be asked where the child got the absurd idea that
there is a hole in the chest, or that the birth takes place through
the mouth. Why did she not pick on one of the natural openings
in the pelvis, from which things come out daily? The explana-
tion is simple. It was not so very long since our little one had
challenged all the educative arts of her mother by her height-
ened interest in both these openings and their remarkable prod-
ucts—an interest not always in accord with the demands of clean-
liness and decorum. Then for the first time she became
acquainted with the exceptional laws relating to these bodily re-
gions and, being a sensitive child, she soon noticed that there
was something taboo about them. Consequently this region had
to be left out of her calculations, a trivial error of thought which
may be forgiven in a child when one considers all those people
who, despite the most powerful spectacles, can never see any-
thing sexual anywhere. In this matter Anna reacted far more
docilely than her little sister, whose scatological interests and
achievements were certainly phenomenal and who even misbe-
haved in that way at table. She invariably described her excesses
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as “funny,” but Mama said no, it was not funny, and forbade
such fun. The child seemed to take these incomprehensible edu-
cational sallies in good part, but she soon had her revenge. Once
when a new dish appeared on the table she categorically refused
to have anything to do with it, remarking that it was “‘not
funny.” Thereafter all culinary novelties were declined on the
ground that they were “not funny.”

The psychology of this negativism is quite typical and is not
hard to fathom. The logic of feeling says simply: “If you don’t
find my little tricks funny and make me give them up, then I
won’t find your tricks funny either, and won'’t play with you.”
Like all childish compensations of this kind, this works on the
important infantile principle “It serves you right when I'm
hurt.”

After this digression, let us return to our theme. Anna had
merely shown herself docile and had so adjusted herself to the
cultural demands that she thought (or at least spoke) of the sim-
plest things last. The incorrect theories that have been substi-
tuted for the correct ones sometimes persist for years, until
brusque enlightenment comes from without. It is therefore no
wonder that such theories, the formation of and adherence to
which is favoured even by parents and educationists, should
later become determinants of important symptoms in a neu-
rosis, or of delusions in a psychosis, as I have shown in my “Psy-
chology of Dementia Praecox.” ¢ Things that have existed in the
psyche for years always remain somewhere, even though they
may be hidden under compensations of a seemingly different
nature.

But even before the question is settled as to where the child
actually comes out a new problem obtrudes itself: children
come out of Mama, but how about the nurse? Did someone
come out of her too? Then follows the abrupt exclamation, “No,
I know the stork brought him down from heaven!” What is
there so peculiar about the fact that nobody came out of the
nurse? We recall that Anna has identified herself with the nurse
and plans to become a nurse later, for she too would like to have
a child, and she could get one just as easily as the nurse had

8 [In Coll. Works, Vol. §: The Psychogenesis of Mental Disease. For the complete
contents of the Collected Works of C. G. Jung. see the list at the end of this
volume. —EDbiITORS.
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done. But now, when it is known that little brother grew in
Mama, what is to be done?

This disquieting question is averted by a quick return to the
stork-angel theory, which had never really been believed and
which after a few trials is definitely abandoned. Two questions,
however, remain in the air. The first is: where does the child
come out? and the second, a considerably more difficult one:
how is it that Mama has children while the nurse and the serv-
ants do not? Neither question is asked for the time being.

The next day at lunch, Anna announced, apparently out of
the blue, “My brother is in Italy and has a house made of cloth
and glass and it doesn’t fall down.”

Here as always it was impossible to ask for an explanation;
the resistances were too great, and Anna would not have let
herself be pinned down. This unique and rather officious an
nouncement is very significant. For some three months the chil-
dren had been spinning a stereotyped fantasy of a *‘big brother”
who knew everything, could do everything, and had everything.
He had been to all the places where they had not been, was al-
lowed to do all the things they were not allowed to do, was the
owner of enormous cows, horses, sheep, dogs, etc.” Each of them
had such a big brother. The source of this fantasy is not far to
seek: its model is the father, who seems to be rather like a
brother to Mama. So the children too must have an equally pow-
erful brother. This brother is very brave, he is at present in dan-
gerous Italy and lives in an impossibly fragile house which does
not fall down. For the child this is an important wish-fulfilment:
the earthquake is no longer dangerous. In consequence the fear
and anxiety were banished and did not return. The fear of
earthquakes now entirely disappeared. Instead of calling her
father to her bedside every evening to conjure away the fear,
she now became more affectionate and begged him to kiss her
good night. In order to test this new state of affairs, the father
showed her more pictures of volcanoes and earthquakes, but
Anna remained indifferent and examined the pictures coldly:
“Dead people! I've seen all that before.” Even the photograph
of a volcanic eruption no longer held any attractions for her.
Thus all her scientific interest collapsed and vanished as sud-

7 This is a primitive definition of God.
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denly as it had come. However, during the days that followed
her enlightenment Anna had more important matters to attend
to, for she had her newly found knowledge to disseminate
among her circle of acquaintances. She began by recounting,
at great length, how Freddie had grown in Mama, and herself
and her younger sister likewise; how Papa grew in his mother
and Mama in ker mother, and the servants in their respective
mothers. By dint of numerous questions she also tested whether
her knowledge was firmly founded in truth, for her suspicions
had been aroused in no small degree, so that repeated corrobora-
tion was needed to dissipate all her misgivings. In between times
the children brought up the stork-angel theory again, but in a
less believing tone, and even lectured the dolls in a singsong
voice.

The new knowledge, however, obviously held its ground, for
the phobia did not return.

Only once did her certainty threaten to go to pieces. About a
week after the enlightenment her father had to spend the morn-
ing in bed with an attack of influenza. The children knew noth-
ing of this, and Anna, coming into her parents’ bedroom, saw
the unexpected sight of her father lying in bed. She made an
oddly surprised face, remained standing far away from the bed,
and would not come nearer, evidently feeling shy and mistrustful
again. Suddenly she burst out with the question “Why are you
in bed? Have you got a plant in your inside too?”

Naturally her father had to laugh, and assured her that chil-
dren never grew in their fathers, that as a matter of fact men
did not have children, but only women, whereupon the child
instantly became friendly again. But though the surface was
calm the problems went on working in the depths. A few days
later Anna again announced at lunch, “I had a dream last night
about Noah’s Ark.” The father then asked her what she had
dreamed, to which Anna only let out a stream of nonsense. In
such cases one must simply wait and pay attention. Sure enough,
after a few minutes Anna said to her grandmother, “I had a
dream last night about Noah’s Ark and there were lots of little
animals in it.” Another pause. Then she began the story for the
third time: “I had a dream last night about Noah’s Ark and
there were lots of little animals in it and underneath there wasa
lid which opened and all the little animals fell out.” Knowledge-
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able persons will undeistand the fantasy. The children really
did have a Noah's Ark, but the opening, a lid, was in the roof
and not underneath. This is a delicate hint that the story about
children being born from the mouth or chest was wrong, and
that she had a pretty good idea of where they did come out—
namely, from underneath. ;

Several weeks now passed without any noteworthy occur-
rences. There was one dream: “I dreamt about Papa and Mama,
they were sitting up late in the study and we children were
there too.”

On the face of it this is just the well-known wish of children
to be allowed to stay up as long as the parents. This wish is here
realized, or rather it is used to mask a much more important
wish, the wish to be present in the evenings when the parents
are alone, and—naturally and innocently enough—in the study
where she had seen all those interesting books and had satisfied
her thirst for knowledge. In other words, she was really seeking
an answer to the burning question of where little brother came
from. If the children were there they would find out.

A few days later Anna had a nightmare, from which she
awoke screaming, “The earthquake is coming, the house is be-
ginning to shake!” Her mother went to her and comforted her,
saying that there was no earthquake, everything was quiet and
everybody was asleep. Then Anna said in an urgent tone, “I'd
just like to see the spring, how all the little flowers come out and
how all the fields are full of flowers; I want to see Freddie, he
has such a dear little face. What is Papa doing—what did he say?”
Her mother told her he was asleep and hadn’t said anything.
Anna then remarked, with a sarcastic smile, “He will probably
be sick again in the morning!”

This text must be read backwards. The last sentence is not
intended seriously, as it was uttered in a sarcastic tone of voice.
The last time father was sick Anna suspected him of having “a
plant in his inside.” The sarcasm therefore means “He will
probably have a child in the morning!” But this is not intended
seriously, for Papa cannot have a child, only Mama has children;
perhaps she will have another tomorrow, but where from?
“What is Papa doing?” Here we have an unmistakable formula-
tion of the difficult problem: what does Papa do if he does not
produce children? Anna would very much like to find the clue
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to all her problems; she would like to know how Freddie came
into the world, she would like to see how the flowers come out
of the earth in the spring, and these wishes all hide behind her
fear of earthquakes.

After this intermezzo Anna slept peacefully until morning.
In the morning her mother asked her what was the matter with
her last night. Anna had forgotten everything and thought she
had only had a dream: “I dreamt I could make the summer and
then someone threw a golliwog down the toilet.”

This singular dream is made up of two different scenes,
which are separated by the word “then.” The second part de-
rives its material from a recent wish to have a golliwog, i.e., to
have a masculine doll just as Mama has a little boy. Someone
throws the golliwog down the toilet—but usually one lets quite
other things drop down the toilet. The inference is that children
come out just like the things into the toilet. Here we have an
analogy to the Lumpf-theory of Little Hans. Whenever several
scenes are found in one dream, each scene ordinarily represents
a special variation of the working out of the complex. Thus the
first part is only a variation of the theme found in the second
part. We have noted above what is meant by “seeing the spring”
or “seeing the flowers come out.” Anna now dreams that she
can make the summer, 1.e., can cause the flowers to come out; she
herself can make a little child, and the second part of the dream
represents this as analogous to the making of a motion. Here we
put our finger on the egoistic wish which lies behind the seem-
ingly objective interest of the previous night’s conversation.

A few days later the mother received a visit from a lady who
was looking forward to her confinement. The children appar-
ently noticed nothing. But the next day they amused themselves,
under the guidance of the elder girl, by taking all the old news-
papers out of their father’s waste-paper basket and stuffing them
under their frocks in front, so that the imitation was unmistak-
able. That night Anna again had a dream: “I dreamt about a
lady in the town, she had a very fat stomach.” As the chief actor
in a dream is always the dreamer himself under a definite aspect,
the game of the day before finds complete interpretation.

Not long after, Anna surprised her mother with the follow-
ing performance: she stuck her doll under her clothes and slowly
pulled it out head downwards, saying, ‘“Look, the baby is com-
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ing out, now it is all out.” Anna was telling her mother: thus I
conceive the problem of birth. What do you think of it? is it
right? The game is really meant as a question, for, as we shall see
later, this conception still had to be officially confirmed.

Rumination on the problem by no means ended here, as is
apparent from the ideas Anna conceived during the following
weeks. Thus she repeated the same game a few days later with
her Teddy bear, which had the function of a specially beloved
doll. Another day, pointing to a rose, she said to her grand-
mother, “Look, the rose is getting a baby.” As the grandmother
did not quite take her meaning, the child pointed to the swollen
calyx: “Don’t you see, it's all fat here!”

One day she was quarrelling with her younger sister, when
the latter exclaimed angrily, “I'll kill you!” Whereupon
Anna replied, “When I am dead you will be all alone, and then
you’ll have to pray to God for a live baby.” And immediately
the scene changed: Anna was the angel, and the younger sister
had to kneel down before her and beg her to send a living child.
In this way Anna became the child-giving mother.

Once they had oranges for supper. Anna impatiently asked
for one and said, “I'll take an orange and I'll swallow it all down
into my stomach, and then I shall get a baby.”

This instantly reminds us of the fairytales in which childless
women finally make themselves pregnant by swallowing fruit,
fish and the like.® Anna was here trying to solve the problem of
how children actually get into the mother. In so doing she takes
up a position of inquiry which had never been formulated be-
fore so precisely. The solution follows in the form of an analogy,
which is characteristic of the archaic thinking of the child.
(Thinking in analogies is also found in the adult, in the stratum
lying immediately below consciousness. Dreams bring the anal-
ogies to the surface, as also does dementia praecox.) In German
and numerous other foreign fairytales one frequently finds such
childish comparisons. Fairytales seem to be the myths of child-
hood and they therefore contain among other things the my-
thology which children weave for themselves concerning sexual
processes. The poetry of fairytale, whose magic is felt even by the

8 Cf. Franz Riklin, Wishfulfillment and Symbolism in Fairy Tales (trans. by
W. A. White, Nervous and Mental Disease Monograph Series, No. 21, New York,

1915).
24



I. PSYCHIC CONFLICTS IN A CHILD

46

47

48

adult, rests not least upon the fact that some of the old theories
are still alive in our unconscious. We experience a strange and
mysterious feeling whenever a fragment of our remotest youth
stirs into life again, not actually reaching consciousness, but
merely shedding a reflection of its emotional intensity on the
conscious mind.

The problem of how the child gets into the mother is a diffi-
cult one to solve. As the only way of getting things into the body
is through the mouth, it stands to reason that the mother ate
something like a fruit, which then grew inside her. But here
another difficulty presents itself: one knows what comes out of
the mother, but what is the use of the father? Now, it is an old
rule of the mental economy to connect two unknowns and to
use one to solve the other.

Hence the conviction rapidly fastened on the child that the
father is somehow involved in the whole business, particularly
in view of the fact that the problem of where children come
from still leaves the question open of how they get into the
mother.

What does the father do? This question occupied Anna to
the exclusion of all else. One morning she ran into her parents’
bedroom while they were still dressing, jumped into her father’s
bed, lay flat on her face, and flailed with her legs, crying out,
“Look, is that what Papa does?”” Her parents laughed and did
not answer, as it only dawned on them afterwards what this
performance probably signified. The analogy with the horse of
Little Hans, which made such a commotion with its legs, is
surprisingly close.

Here, with this latest achievement, the matter seemed to rest;
at any rate the parents found no opportunity to make any perti-
nent observations. That the problem should come to a standstill
at this point is not really surprising, for this is the most difficult
part. The child knows nothing about sperms and nothing about
coitus. There is but one possibility: the mother must eat some-
thing, for only in that way can anything get into the body. But
what does the father do? The frequent comparisons with the
nurse and other unmarried people were obviously to some pur-
pose. Anna was bound to conclude that the existence of the
father was in some way significant. But what on earth does he
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do? Anna and Little Hans are agreed that it must have some-
thing to do with the legs.

This standstill lasted about five months, during which time
no phobias or any other signs of a working through of the com-
plex appeared. Then came the first premonition of future events.
Anna’s family were at that time living in a country house near a
lJake, where the children could bathe with their mother. As
Anna was afraid to go more than knee-deep into the water, her
father once took her right in with him, which led to a great out-
burst of crying. That evening, when going to bed, Anna said to
her mother, “Papa wanted to drown me, didn’t he?”

A few days later there was another outburst. She had con-
tinued to stand in the gardener’s way until finally, for a joke,
he picked her up and put her in a hole he had just dug. Anna
started to cry miserably, and declared afterwards that the man
had tried to bury her.

The upshot was that Anna woke up one night with fearful
screams. Her mother went to her in the adjoining room and
quieted her. Anna had dreamed that “a train went by overhead
and fell down.”

Here we have a parallel to the “stage coach” story of Little
Hans. These incidents show clearly enough that fear was again
in the air, i.e., that there was some obstacle preventing the trans-
ference of love to the parents and that therefore a large part of it
was converted into fear. This time the mistrust was directed not
against the mother, but against the father, who she was sure
must know the secret, but would never let anything out. What
could the father be doing or keeping up his sleeve? To the child
this secret appeared to be something very dangerous, so ob-
viously she felt that the worst might be expected of the father.
(This childish fear of the father is to be seen particularly clearly
in adults in cases of dementia praecox, which takes the lid off
many unconscious processes as though it were acting on psycho-
analytical principles.) Hence Anna arrived at the apparently
nonsensical notion that her father wanted to drown her.

Meanwhile Anna had grown a little older and her interest in
her father took on a special tinge which is rather hard to de-
scribe. Language has no words for the peculiar kind of tender
curiosity that shone in the child’s eyes.

It is probably no accident that the children began playing a
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pretty game about this time. They called the two biggest dolls
their “grandmothers” and played at hospital with them, a tool-
shed being taken over as a hospital. There the grandmothers
were brought, interned, and left to sit overnight. “Grand-
mother” in this connection is distinctly reminiscent of the “big
brother” earlier. It seems very likely that the “grandmother”
deputizes for the mother. So the children were already conspir-
ing to get the mother out of the way.? This intention was as-
sisted by the fact that the mother had again given Anna cause
for displeasure.

It came about in the following way: The gardener had laid
out a large bed which he was sowing with grass. Anna helped
him in this work with much pleasure, apparently without guess-
ing the profound significance of her childish play. About a fort-
night later she began to observe with delight the young grass
sprouting. On one of these occasions she went to her mother and
asked, “How did the eyes grow into the head?”

Her mother told her she didn’t know. But Anna went on to
ask whether God knew, or her father, and why God and her
father knew everything? The mother then referred her to her
father, who might be able to tell her how the eyes grew into the
head. Some days later there was a family gathering at tea. After
the meal had broken up, the father remained at the table read-
ing the paper, and Anna also stayed behind. Suddenly approach-
ing her father she said, ““Tell me, how did the eyes grow into the
head?”

Father: “They did not grow into the head; they were there
from the beginning and grew with the head.”

Anna: “Weren't the eyes planted?”

Father: “No, they just grew in the head like the nose.”

Anna: “But did the mouth and the ears grow like that? And
the hair?”

Father: “Yes, they all grew the same way.”

9 This tendency to get rid of the mother also showed itself in the following inci-
dent: The children had requisitioned the tool-shed as a house for themselves
and their dolls. An important room in any house is, as we know, the toilet, which
obviously cannot be lacking. Accordingly, the children went to the toilet in a
corner of the tool-shed. Their mother naturally could not help spoiling this illu-
sion by forbidding such games. Soon afterwards she caught the remark, “When

Mama is dead we’ll do it every day in the tool-shed and put on Sunday clothes
every day.”
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Anna: “Even the hair? But the baby mice come into the
world all naked. Where was the hair before? Aren’t there little
seeds for it?”

Father: “No. The hair, you see, comes out of little granules
which are like seeds, but they are already in the skin and no-
body sowed them there.”

The father was now getting into a fix. He guessed where the
little one was leading him, therefore he did not want to upset,
on account of a single false application, the diplomatically intro-
duced seed theory which she had most fortunately picked up
from nature; for the child spoke with an unwonted earnestness
which compelled consideration.

Anna (visibly disappointed, and in a distressed voice): “But
how did Freddie get into Mama? Who stuck him in? And who
stuck you into your mama? Where did he come out?”

From this sudden storm of questions the father chose the last
for his first answer:

“Think, now, you know that Freddie is a boy; boys grow
into men and girls into women, and only women can have chil-
dren. Now, just think, where could Freddie have come out?”

Anna (laughing joyfully and pointing to her genitals): “Did
he come out here?”

Father: “But of course. Surely you must have thought of that
before?”

Anna (overlooking the question): “But how did Freddie get
into Mama? Did anybody plant him? Was the seed sown?”

This extremely precise question could no longer be evaded
by the father. He explained to the child, who listened with the
greatest attention, that the mother is like the soil and the father
like the gardener; that the father provides the seed which grows
in the mother and thus produces a baby. This answer gave her
extraordinary satisfaction; she immediately ran to her mother
and said, “Papa has told me everything, now I know it all.” But
what it was she knew, she never told to anyone.

The new knowledge was, however, put into practice the fol-
lowing day. Anna went up to her mother and said brightly:
“Just think, Mama, Papa told me that Freddie was a little angel
and was brought down from heaven by the stork.” Her mother
was naturally astounded, and said, “I am quite certain your
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father never told you anything of the sort.” Whereupon the
little one skipped away laughing.

This was her revenge. Her mother evidently would not or
could not tell her how the eyes grew into the head; she didn’t
even know how Freddie had got into her. Therefore she could
easily be led up the garden path with that old story about the
stork. She might believe it still.

kil * *

The child was now satisfied, for her knowledge had been
enriched and a difficult problem solved. An even greater ad-
vantage, however, was the fact that she had won a more intimate
relationship with her father, which did not prejudice her in-
tellectual independence in the least. The father of course was
left with an uneasy feeling, for he was not altogether happy
about having passed on to a four-and-a-half-year-old child a
secret which other parents carefully guard. He was disquieted
by the thought of what Anna might do with her knowledge.
What if she was indiscreet and exploited it? She might so easily
instruct her playmates or gleefully play the enfant terrible with
grown-ups. But these fears proved to be groundless. Anna never
breathed a word about it, either then or at any time. The en-
lightenment had, moreover, brought a complete silencing of the
problem, so that no more questions presented themselves. Yet
the unconscious did not lose sight of the riddle of human crea-
tion. A few weeks after her enlightenment Anna recounted the
following dream: She was “in the garden and several gardeners
stood making wee-wee against the trees, and Papa was also
doing it.”

This recalls the earlier unsolved problem: what does the
father do?

Also about this time a carpenter came into the house in order
to repair an ill-fitting cupboard; Anna stood by and watched
him planing the wood. That night she dreamt that the carpenter
“planed off” her genitals.

The dream could be interpreted to mean that Anna was
asking herself: will it work with me? oughtn’t one to do some-
thing like what the carpenter did, in order to make it work?
Such an hypothesis would indicate that this problem is particu-
larly active in the unconscious at the moment, because there is
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something not quite clear about it. That this is so was shown
by the next incident, which did not, however, occur until several
months later, when Anna was approaching her fifth birthday.
Meantime the younger sister, Sophie, was taking a growing in-
terest in these matters. She had been present when Anna re-
ceived enlightenment at the time of the earthquake phobia, and
had even thrown in an apparently understanding remark on that
occasion, as the reader may remember. But in actual fact the
explanation was not understood by her at the time. This became
clear soon afterwards. She had days when she was more than
usually affectionate with her mother and never left her skirts;
but she could also be really naughty and irritable. On one of
these bad days she tried to tip her little brother out of the pram.
Her mother scolded her, whereupon she set up a loud wailing.
Suddenly, in the midst of her tears, she said, “I don’t know any-
thing about where children come from!” She was then given the
same explanation that her elder sister had received earlier. This
seemed to allay the problem for her, and for several months
there was peace. Then once more there were days when she was
whining and bad-tempered. One day, quite out of the blue, she
turned to her mother with the question “Was Freddie really in
your inside?”

Mother: “Yes.”
Sophie: “Did you push him out?”
Mother: “Yes.”

Anna (butting in): “But was it down below?”

Here Anna employed a childish term which is used for the
genitals as well as for the anus.

Sophie: “And then you let him drop down?”

The expression “drop down” comes from that toilet mecha-
nism, of such absorbing interest to children, whereby one lets
the excreta drop down into the bowl.

Anna: “Or was he sicked up?”

The evening before, Anna had been sick owing to a slightly
upset stomach.

After a pause of several months Sophie had suddenly caught
up and now wished to make sure of the explanation previously
vouchsafed to her. This making doubly sure seems to indicate
that doubts had arisen concerning the explanation given by her
mother. To judge by the content of the questions, the doubts
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arose because the process of birth had not been adequately ex-
plained. “Push” is a word children sometimes use for the act of
defecation. It tells us along what lines the theory will develop
with Sophie, too. Her further remark, as to whether one had let
Freddie ‘‘drop down,” betrays such a complete identification
of her baby brother with excrement that it borders on the ludi-
crous. To this Anna makes the singular remark that perhaps
Freddie was “sicked up.” Her own vomiting of the day before
had made a deep impression on her. It was the first time she had
been sick since her earliest childhood. That was one way in
which things could leave the body, though she had obviously
not given it serious thought until now. (Only once had it oc-
curred to her, and that was when they were discussing the body
openings and she had thought of the mouth.) Her remark is a
firm pointer away from the excrement theory. Why did she not
point at once to the genitals? Her last dream gives us a clue to
the probable reasons: there is something about the genitals
which Anna still does not understand; something or other has
to be done there to make it “work.” Maybe it wasn’t the genitals
at all; maybe the seed for little children got into the body
through the mouth, like food, and the child came out like
“sick.” '

The detailed mechanism of birth, therefore, was still puz-
zling. Anna was again told by her mother that the child really
does come out down below. About a month later, Anna sud-
denly had the following dream: “I dreamt I was in the bedroom
of Uncle and Auntie. Both of them were in bed. I pulled the
bedclothes off Uncle, lay on his stomach, and joggled up and
down on it.”

This dream came like a bolt from the blue. The children
were then on holiday for several weeks and the father, who had
been detained in town on business, had arrived on that same
day for a visit. Anna was especially affectionate with him. He
asked her jokingly, “Will you travel up to town with me this
evening?”’ Anna: “Yes, and then I can sleep with you?” All this
time she hung lovingly on her father’s arm as her mother some-
times did. A few moments later she brought out her dream.
Some days previously she had been staying as a guest with the
aunt mentioned in the dream (the dream, too, was some days
old). She had looked forward particularly to that visit, because
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she was certain she would meet two small cousins—boys—in
whom she showed an unfeigned interest. Unfortunately, the
cousins were not there, and Anna was very disappointed. There
must have been something in her present situation that was re-
lated to the content of the dream for it to be remembered so
suddenly. The relation between the manifest content and the
conversation with her father is clear enough. The uncle was a
decrepit old gentleman and only known to the child from a few
rare encounters. In the dream he is patently a substitute for her
father. The dream itself creates a substitute for the disappoint-
ment of the day before: she is in bed with her father. Here we
have the tertium comparationis with the present. Hence the
sudden remembrance of the dream. The dream recapitulates a
game which Anna often played in her father’s (empty) bed, the
game of joggling about and kicking with her legs on the mat-
tress. From this game stemmed the question “Is this what Papa
does?” Her immediate disappointment is that her father an-
swered her question with the words, “You can sleep by yourself
in the next room.” Then follows the remembrance of the same
dream which has already consoled her for a previous erotic dis-
appointment (with the cousins). At the same time the dream is
essentially an illustration of the theory that “it” takes place in
bed, and by means of the aforementioned rhythmical move-
ments. Whether the remark that she lay on her uncle’s stomach
had anything to do with her being sick cannot be proved.

Such is the extent of our observations up to the present.
Anna is now a little over five years old and already in possession,
as we have seen, of a number of the most important sexual facts.
Any adverse effect of this knowledge upon her morals and char-
acter has yet to be observed. Of the favourable therapeutic effect
we have spoken already. It is also quite clear from the report
that the younger sister is in need of a special explanation for her-
self, as and when the problem arises for her. If the time is not
ripe, no amount of enlightenment, it would seem, is of the
slightest use.

I am no apostle of sex education for schoolchildren, or in-
deed of any standardized mechanical explanations. I am there-
fore not in a position to offer any positive and uniformly valid
advice. I can only draw one conclusion from the material here
recorded, which is, that we should try to see children as they
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really are, and not as we would wish them; that, in educating
them, we should follow the natural path of development, and
eschew dead prescriptions.

Supplement

As already mentioned in the foreword, our views have under-
gone a considerable change since this paper was first published.
There is, in the observations, one point in particular which has
not been sufficiently appreciated, namely the fact that again and
again, despite the enlightenment they received, the children ex-
hibited a distinct preference for some fantastic explanation.
Since the first appearance of the present work this tendency, con-
trary to my expectations, has increased: the children continue to
favour a fantastic theory. In this matter I have before me a num-
ber of incontestable observations, some of them concerning the
children of other parents. The four-year-old daughter of one of
my friends, for instance, who does not hold with useless secrecy
in education, was allowed last year to help her mother decorate
the Christmas tree. But this year the child told her mother, “It
wasn’t right last year. This time I'll not look and you will lock
the door with the key.”

As a result of this and similar observations, I have been left
wondering whether the fantastic or mythological explanation
preferred by the child might not, for that very reason, be more
suitable than a “scientific” one, which, although factually cor-
rect, threatens to clamp down the latch on fantasy for good. In
the present instance the latch could be unclamped again, but
only because the fantasy brushed ‘“science” aside.

Did their enlightenment harm the children? Nothing of the
sort was observed. They developed healthily and normally. The
problems they broached apparently sank right into the back-
ground, presumably as a result of the manifold external inter-
ests arising out of school life, and the like. The fantasy activity
was not harmed in the least, nor did it pursue paths that could
be described as in any way abnormal. Occasional remarks or
observations of a delicate nature were made openly and without
secrecy.

I have therefore come to hold the view that the earlier free
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discussions took the wind out of the children’s imagination and
thus prevented any secretive fantasy from developing which
would have cast a sidelong glance at these things, and would, in
consequence, have been nothing but an obstacle to the free de-
velopment of thinking. The fact that the fantasy activity simply
ignored the right explanation seems, in my view, to be an im-
portant indication that all freely developing thought has an
irresistible need to emancipate itself from the realism.of fact and
to create a world of its own.

Consequently, however little advisable it is to give children
false explanations which would only sow the seeds of mistrust,
it is, so it seems to me, no less inadvisable to insist on the accept-
ance of the right explanation. For the freedom of the mind’s
development would merely be suppressed through such rigid
consistency, and the child forced into a concretism of outlook
that would preclude further development. Side by side with the
biological, the spiritual, too, has its inviolable rights. It is as-
suredly no accident that primitive peoples, even in adult life,
make the most fantastic assertions about well-known sexual
processes, as for instance that coitus has nothing to do with
pregnancy.'® From this it has been concluded that these people
do not even know there is such a connection. But more accurate
investigation has shown that they know very well that with
animals copulation is followed by pregnancy. Only for human
beings is it denied—not not known, but flatly denied—that this
is so, for the simple reason that they prefer a mythological ex-
planation which has freed itself from the trammels of concret-
ism. It is not hard to see that in these facts, so frequently
observed among primitives, there lie the beginnings of abstrac-
tion, which is so very important for culture. We have every
reason to suppose that this is also true of the psychology of the
child. If certain South American Indians really and truly call
themselves red cockatoos and expressly repudiate a figurative
interpretation of this fact, this has absolutely nothing to do with
any sexual repression on “moral” grounds, but is due to the law
of independence inherent in the thinking function and to its
emancipation from the concretism of sensuous perceptions. We

10 [Cf. Bronislaw Malinowski, The Sexual Life of Savages (3rd edn., London and
New York, 1932).—EDITORS.]
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must assign a separate principle to the thinking function, a prin-
ciple which coincides with the beginnings of sexuality only in
the polyvalent germinal disposition of the very young child.
To reduce the origins of thinking to mere sexuality is an under-
taking that runs counter to the basic facts of human psychology.
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INTRODUCTION TO WICKES'S
“ANALYSE DER KINDERSEELE"!

What this book provides is not theory, but experience. That
is just what gives it its special value for anyone really interested
in child psychology. We cannot fully understand the psychology
of the child or that of the adult if we regard it as the subjective
concern of the individual alone, for almost more important than
this is his relation to others. Here, at all events, we can begin
with the most easily accessible and, practically speaking, the
most important part of the psychic life of the child. Children
are so deeply involved in the psychological attitude of their
parents that it is no wonder that most of the nervous disturb-
ances in childhood can be traced back to a disturbed psychic
atmosphere in the home. This book shows, from a series of re-
markable examples, just how disastrous the parental influence
can be for the child. Probably no father or mother will be able

1[The first three and a half paragraphs originally appeared as an introduction
to Frances G. Wickes, The Inner World of Childhood (New York, 1927). The
book was subsequently translated into German as Analyse der Kinderseele
(Stuttgart, 1981), and for it Professor Jung expanded his introduction to the
present dimensions. It is here translated entirely anew.

Mrs. Wickes (1875-1967) was for many vears a school psychologist. She collected
numerous case studies, and these were later illuminated for her when she encoun-
tered Professor Jung’s theories, which shc was able to confirm and extend. The
most important part of her thesis demonstrates how the unconscious of parents
can cause many psychic disorders of childhood. —EbiToRs.]
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to read these chapters without realizing the devastating truths
of this book. Exempla docent—example is the best teacher! Once
more this proves to be a well-worn yet pitiless truth. It is not a
question of good and wise counsels, but solely of deeds, of the
actual life of the parents. Nor is it a matter of living in accord-
ance with accepted moral values, for the observance of customs
and laws can very easily be a cloak for a lie so subtle that our
fellow human beings are unable to detect it. It may help us to
escape all criticism, we may even be able to deceive ourselves in
the belief of our obvious righteousness. But deep down, below
the surface of the average man’s conscience, he hears a voice
whispering, “There is something not right,” no matter how
much his rightness is supported by public opinion or by the
moral code. Certain instances in this book show very clearly that
there exists a terrible law which stands beyond man’s morality
and his ideas of rightness—a law which cannot be cheated.

Besides the problem of environmental influence, the book
also gives due weight to psychic factors which have more to do
with the irrational values of the child than with his rational
psychology. The latter can be made the object of scientific re-
search, while the spiritual values, the qualities of the soul, elude
purely intellectual treatment. It is no good having sceptical
ideas about this—nature does not care a pin for our ideas. If we
have to deal with the human soul we can only meet it on its own
ground, and we are bound to do so whenever we are confronted
with the real and crushing problems of life.

I am glad the author has not shrunk from opening the door
to intellectual criticism. Genuine experience has nothing to fear
from objections, whether justified or unjustified, for it always
holds the stronger position.

Although this book does not pretend to be “scientific,” it is
scientific in a higher sense, because it gives a true picture of the
difficulties that actually occur in the upbringing of children.
It merits the serious attention of everybody who has anything to
do with children, either by vocation or from duty. But it will
also be of interest to those who, neither for reasons of duty nor
from educational inclination, wish to know more about the be-
ginnings of human consciousness. Even though many of the
views and experiences set forth in this book have nothing funda-
mentally new to offer to the doctor and psychological educator,
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the curious reader will now and then come upon cases which
are strange and will give pause to his critical understanding—
cases and facts which the author, with her essentially practical
turn of mind, does not pursue in all their complexities and
theoretical implications. What is the thoughtful reader to make,
for instance, of the puzzling but undeniable fact of the identity
of the psychic state of the child with the unconscious of the
parents? One is dimly aware here of a region full of incalculable
possibilities, a hydra-headed monster of a problem that is as
much the concern of the biologist and psychologist as of the
philosopher. For anyone acquainted with the psychology of
primitives there is an obvious connection between this “iden-
tity” and Lévy-Bruhl’s idea of “participation mystique.” Strange
to say, there are not a few ethnologists who still kick against this
brilliant idea, for which the unfortunate expression “mystique”
may have to shoulder no small part of the blame. The word
“mystical” has indeed become the abode of all unclean spirits,
although it was not meant like that originally, but has been
debased by sordid usage. There is nothing “mystical” about
identity, any more than there is anything mystical about the
metabolism common to mother and embryo. Identity derives
essentially from the notorious unconsciousness of the small
child. Therein lies the connection with the primitive, for the
primitive is as unconscious as a child. Unconsciousness means
non-differentiation. There is as yet no clearly differentiated ego,
only events which may belong to me or to another. It is sufficient
that somebody should be affected by them. The extraordinary
infectiousness of emotional reactions then makes it certain that
everybody in the vicinity will involuntarily be affected. The
weaker ego-consciousness is, the less it matters who is affected,
and the less the individual is able to guard against it. He could
only do that if he could say: you are excited or angry, but I am
not, for I am not you. The child is in exactly the same position
in the family: he is affected to the same degree and in the same
way as the whole group.

For all lovers of theory, the essential fact behind all this
is that the things which have the most powerful effect upon
children do not come from the conscious state of the par-
ents but from their unconscious background. For the ethi-
cally minded person who may be a father or mother this
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presents an almost frightening problem, because the things we
can manipulate more or less, namely consciousness and its con-
tents, are seen to be ineffectual in comparison with these uncon-
trollable effects in the background, no matter how hard we may
try. One is afflicted with a feeling of extreme moral uncertainty
when one takes these unconscious processes with the seriousness
they deserve. How are we to protect our children from our-
selves, if conscious will and conscious effort are of no avail?
There can be no doubt that it is of the utmost value for parents
to view their children’s symptoms in the light of their own prob-
lems and conflicts. It is their duty as parents to do so. Their
responsibility in this respect carries with it the obligation to do
everything in their power not to lead a life that could harm the
children. Generally far too little stress is laid upon how im-
portant the conduct of the parents is for the child, because it is
not words that count, but deeds. Parents should always be con-
scious of the fact that they themselves are the principal cause of
neurosis in their children.

We must not, however, exaggerate the importance of un-
conscious effects, even though the mind’s love of causes finds
dangerous satisfaction in doing precisely this. Nor should we
exaggerate the importance of causality in general. Certainly
causes exist, but the psyche is not a mechanism that reacts of
necessity and in a regular way to a specific stimulus. Here as
elsewhere in practical psychology we are constantly coming up
against the experience that in a family of several children only
one of them will react to the unconscious of the parents with a
marked degree of identity, while the others show no such reac-
tion. The specific constitution of the individual plays a part
here that is practically decisive. For this reason, the biologically
trained psychologist seizes upon the fact of organic heredity and
is far more inclined to regard the whole mass of genealogical
inheritance as the elucidating factor, rather than the psychic
causality of the moment. This standpoint, however satisfying it
may be by and large, is unfortunately of little relevance to in-
dividual cases because it offers no practical clue to psychological
treatment. For it also happens to be true that psychic causality
exists between parents and children regardless of all the laws of
heredity; in fact, the heredity point of view, although un-
doubtedly justified, diverts the interest of the educator or thera-
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pist away from the practical importance of parental influence
to some generalized and more or less fatalistic regard for the
dead hand of heredity, from the consequences of which there is
no escape.

It would be a very grave omission for parents and educators
to ignore psychic causality, just as it would be a fatal mistake to
attribute all the blame to this factor alone. In every case both
factors have a part to play, without the one excluding the other.

What usually has the strongest psychic effect on the child
is the life which the parents (and ancestors too, for we are deal-
ing here with the age-old psychological phenomenon of original
sin) have not lived. This statement would be rather too per-
functory and superficial if we did not add by way of qualifica-
tion: that part of their lives which might have been lived had
not certain somewhat threadbare excuses prevented the parents
from doing so. To put it bluntly, it is that part of life which they
have always shirked, probably by means of a pious lie. That sows
the most virulent germs.

Our author’s exhortation to clear-eyed self-knowledge is
therefore altogether appropriate. The nature of the case must
then decide how much of the blame really rests with the par-
ents. One should never forget that it is a question of “‘original
sin,” a sin against life and not a contravention of man-made
morality, and that the parents must therefore be viewed as chil-
dren of the grandparents. The curse of the House of Atreus is
no empty phrase.

Nor should one fall into the error of thinking that the form
or intensity of the child’s reaction necessarily depends upon the
peculiar nature of the parent’s problems. Very often these act as
a catalyst and produce effects which could be better explained
by heredity than by psychic causality.

The causal significance of parental problems for the psyche
of the child would be seriously misunderstood if they were al-
ways interpreted in an exaggeratedly personal way as moral
problems. More often we seem to be dealing with some fate-like
ethos beyond the reach of our conscious judgment. Such things
as proletarian inclinations in the scions of noble families, out-
bursts of criminality in the offspring of the respectable or over-
virtuous, a paralysing or impassioned laziness in the children of
successful business men, are not just bits of life that have been

43



THE DEVELOPMENT OF PERSONALITY

91

92
93

94

left deliberately unlived, but compensations wrought by fate,
functions of a natural ethos which casts down the high and
mighty and exalts the humble. Against this neither education
nor psychotherapy is of any avail. The most they can do, if rea-
sonably applied, is to encourage the child to fulfil the task im-
posed upon him by the natural ethos. The guilt of the parents
is impersonal, and the child should pay for it no less imper-
sonally.

Parental influence only becomes a moral problem in face of
conditions which might have been changed by the parents, but
were not, either from gross negligence, slothfulness, neurotic
anxiety, or soulless conventionality. In this matter a grave re-
sponsibility often rests with the parents. And nature has no use
for the plea that one “did not know.”

Not knowing acts like guilt.

Frances Wickes’s book also raises the following problem in
the mind of the thoughtful reader:

The psychology of “identity,” which precedes ego-conscious-
ness, indicates what the child is by virtue of his parents. But
what he is as an individuality distinct from his parents can
hardly be explained by the causal relationship to the parents.
We ought rather to say that it is not 50 much the parents as their
ancestors—the grandparents and great-grandparents—who are
the true progenitors, and that these explain the individuality
of the children far more than the immediate and, so to speak,
accidental parents. In the same way the true psychic individu-
ality of the child is something new in respect of the parents and
cannot be derived from their psyche. It is a combination of col-
lective factors which are only potentially present in the parental
psyche, and are sometimes wholly invisible. Not only the child’s
body, but his soul, too, proceeds from his ancestry, in so far as it
is individually distinct from the collective psyche of mankind.

The child’s psyche, prior to the stage of ego-consciousness,
is very far from being empty and devoid of content. Scarcely
has speech developed when, in next to no time, consciousness is
present; and this, with its momentary contents and its memo-
ries, exercises an intensive check upon the previous collective
contents. That such contents exist in the child who has not yet
attained to ego-consciousness is a well-attested fact. The most
important evidence in this respect is the dreams of three- and
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four-year-old children, among which there are some so strik-
ingly mythological and so fraught with meaning that one would
take them at once for the dreams of grown-ups, did one not
know who the dreamer was. They are the last vestiges of a
dwindling collective psyche which dreamingly reiterates the
perennial contents of the human soul. From this phase there
spring many childish fears and dim, unchildlike premonitions
which, rediscovered in later phases of life, form the basis of the
belief in reincarnation. But from this sphere also spring those
flashes of insight and lucidity which give rise to the proverb:
Children and fools speak the truth.

Because of its universal distribution the collective psyche,
which is still so close to the small child, perceives not only the
background of the parents, but, ranging further afield, the
depths of good and evil in the human soul. The unconscious
psyche of the child is truly limitless in extent and of incalculable
age. Behind the longing to be a child again, or behind the
anxiety dreams of children, there is, with all due respect to the
parents, more than the joys of the cradle or a bad upbringing.

Primitive peoples often hold the belief that the soul of the
child is the incarnation of an ancestral spirit, for which reason
it is dangerous to punish children, lest the ancestral spirit be
provoked. This belief is only a more concrete formulation of
the views I have outlined above.

The infinity of the child’s preconscious soul may disappear
with it, or it may be preserved. The remnants of the child-soul
in the adult are his best and worst qualities; at all events they
are the mysterious spiritus rector of our weightiest deeds and
of our individual destinies, whether we are conscious of it or
not. It is they which make kings or pawns of the insignificant
figures who move about on the checker-board of life, turning
some poor devil of a casual father into a ferocious tyrant, or a
silly goose of an unwilling mother into a goddess of fate. For
behind every individual father there stands the primordial
image of the Father, and behind the fleeting personal mother
the magical figure of the Magna Mater. These archetypes of the
collective psyche, whose power is magnified in immortal works
of art and in the fiery tenets of religion, are the dominants that
rule the preconscious soul of the child and, when projected
upon the human parents, lend them a fascination which often
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assumes monstrous proportions. From that there arises the false
aetiology of neurosis which, in Freud, ossified into a system: the
Oedipus complex. And that is also why, in the later life of the
neurotic, the images of the parents can be criticized, corrected,
and reduced to human dimensions, while yet continuing to
work like divine agencies. Did the human father really possess
this mysterious power, his sons would soon liquidate him or,
even better, would refrain from becoming fathers themselves.
For what ethical person could possibly bear so gigantic a respon-
sibility? Far better to leave this sovereign power to the gods,
with whom it had always rested before man became ‘“‘enlight-
ened.”
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CHILD DEVELOPMENT AND EDUCATION??

It is with a certain hesitation that I undertake the task of
presenting to you, in a brief lecture, the connection between
the findings of analytical psychology and the general problems
of education. In the first place, it is a large and extensive field of
human experience which cannot possibly be covered in a few
pithy sentences. Furthermore, analytical psychology deals with
a method and a system of thought neither of which can be as-
sumed to be generally known. Hence their applicability to edu-
cational problems is not easily demonstrated. An historical
introduction to the way in which this youngest of the psycho-
logical sciences has developed is almost indispensable, for it en-
ables us to understand many things which, if we met them today
for the first time, would be most difficult to grasp.

Developing out of therapeutic experiences with hypnotism,
psychoanalysis, as Freud termed it, became a specific medical
technique for investigating the causes of functional, or non-
organic, nervous disorders. It was primarily concerned with the
sexual origins of these disorders, and its value as a method of
therapy was based on the assumption that a permanent curative

1[This lecture was delivered at the International Congress of Education, in
Territet (near Montreux) in 1923, and was published in Contributions to Analyt-
ical Psychology (London and New York, 1928) as the first of four lectures on
“Analytical Psychology and Education,” the others being those which follow in the
present volume. It was never published in German, but a translation of the origi-
nal manuscript was made for that volume by H. G. and C. F. Baynes. The present
text has been somewhat revised by the author, but is in the main identical with
the Baynes version, upon which it is based.—EpiToRs.]
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effect would result from bringing the sexual causes to conscious-
ness. The entire Freudian school still takes this view of psycho-
analysis and refuses to recognize any causation of nervous dis-
orders other than the sexual. Although originally subscribing to
this method, I have, during the course of years, developed the
conception of analytical psychology, which lays stress on the fact
that psychological investigation along psychoanalytic lines has
left the narrow confines of a medical technique, with its restric-
tion to certain theoretical assumptions, and has passed over into
the general field of normal psychology. Therefore, when I speak
of the connection between analytical psychology and education,
I am leaving Freudian analysis out of account. Since the latter
is a psychology which deals exclusively with the ramifications of
the sexual instinct in the psyche, it would be pertinent to the
discussion only if we were dealing exclusively with the sexual
psychology of the child. But at the outset I must make it per-
fectly clear that I in no way support those views which maintain
that the relation of the child to the parents, or to his brothers,
sisters, comrades, is to be explained simply as the immature be-
ginnings of the sexual function. Those views, surely not un-
known to you, are in my opinion premature and one-sided
generalizations which have already given rise to the most absurd
misinterpretations. When pathological phenomena are present
to a degree which would justify a psychological explanation
along sexual lines, it is not the child’s own psychology that is
fundamentally responsible, but the sexually disturbed psychol-
ogy of the parents. The mind of the child is extremely suscepti-
ble and dependent, and is steeped for a long time in the at-
mosphere of his parental psychology, only freeing itself from this
influence relatively late, if at all.2

I will now try to give you some idea of the fundamental view-
points of analytical psychology which are useful in considering
the mind of the child, especially at school age. You must not
think that I am in a position to offer you a list of hints for im-
mediate application. All I can do is to provide a deeper insight
into the general laws which underlie the psychic development of
the child. But I shall be content if, from what I am able to give

2 [Professor Jung’s position with regard to infantile sexuality is made clear in the
first paper in this volume, “Psychic Conflicts in a Child,” and elsewhere in his
writings.—EDITORS.]
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you, you carry away a sense of the mysterious evolution of the
highest human faculties. The great responsibility which de-
volves upon you as educators of the next generation will prevent
you from forming hasty conclusions; for there are certain view-
points which need to germinate, often for a long time, before
they can profitably be put into practice. The deepened psycho-
logical knowledge of the teacher should not, as unfortunately
sometimes happens, be unloaded directly on the child; rather it
should help the teacher to adopt an understanding attitude to-
wards the child’s psychic life. This knowledge is definitely for
adults, not for children. What they are given must always be
something elementary, and suited to the immature mind.

One of the most important achievements of analytical psy-
chology is undoubtedly the recognition of the biological struc-
ture of the mind, but it is not easy to put into a few words
something that has taken many years to discover. Therefore if at
first I seem to range rather far afield, I do so only in order to
bring certain general reflections to bear upon the particular
problem of the child-mind.

Experimental psychology, represented at its best by the
school of Wundt, has, as you know, occupied itself exclu-
sively with the psychology of normal consciousness, as though
the mind consisted solely of conscious phenomena. But medical
psychology, especially the French school, was soon forced to rec-
ognize the existence of unconscious psychic phenomena. We
know today that the conscious mind consists only of those idea-
tional complexes which are directly associated with the ego.
Those psychic factors which possess only a slight degree of in-
tensity, or those which once had intensity but have lost it again,
are “under the threshold,” that is, they are subliminal, and be-
long to the sphere of the unconscious. By virtue of its indefinite
extension the unconscious might be compared to the sea, while
consciousness is like an island rising out of its midst. This com-
parison, however, must not be pushed too far; for the relation
of conscious to unconscious is essentially different from that of
an island to the sea. It is not in any sense a stable relationship,
but a ceaseless welling-up, a constant shifting of content; for,
like the conscious, the unconscious is never at rest, never stag-
nant. It lives and works in a state of perpetual interaction with
the conscious. Conscious contents that have lost their intensity,
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or their actuality, sink into the unconscious, and this we call for-
getting. Conversely, out of the unconscious, there rise up new
ideas and tendencies which, as they emerge into consciousness,
are known to us as fantasies and impulses. The unconscious is
the matrix out of which consciousness grows; for consciousness
does not enter the world as a finished product, but is the end-
result of small beginnings.

This development takes place in the child. During the first
years of life there is hardly any consciousness, though the exist-
ence of psychic processes manifests itself at a very early stage.
These processes, however, are not grouped round an organized
ego; they have no centre and therefore no continuity, lacking
whichi a conscious personality is impossible. Consequently the
child has in our sense no memory, despite the plasticity and
susceptibility of its psychic organ. Only when the child begins
to say “I” is there any perceptible continuity of consciousness.
But in between there are frequent periods of unconsciousness.
One can actually see the conscious mind coming into existence
through the gradual unification of fragments. This process con-
tinues throughout life, but from puberty onwards it becomes
slower, and fewer and fewer fragments of the unconscious are
added to consciousness. The greatest and most extensive devel-
opment takes place during the period between birth and the end
of psychic puberty, a period that may normally extend, for a
man of our climate and race, to the twenty-fifth year. In the case
of a woman it usually ends when she is about nineteen or
twenty. This development establishes a firm connection between
the ego and the previously unconscious psychic processes, thus
separating them from their source in the unconscious. In this
way the conscious rises out of the unconscious like an island
newly risen from the sea. We reinforce this process in children
by education and culture. School is in fact a means of strength-
ening in a purposeful way the integration of consciousness.

Now if we were to ask what would happen if there were no
schools, and children were left entirely to themselves, we should
have to answer that they would remain largely unconscious.
What kind of a state would this be? It would be a primitive
state, and when such children came of age they would, despite
their native intelligence, still remain primitive—savages, in fact,
rather like a tribe of intelligent Negroes or Bushmen. They
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would not necessarily be stupid, but merely intelligent by in-
stinct. They would be ignorant, and therefore unconscious of
themselves and the world. Beginning life on a very much lower
cultural level, they would differentiate themselves only slightly
from the primitive races. This possibility of regression to the
primitive stage is explained by the fundamental biogenetic law
which holds good not only for the development of the body, but
also in all probability for that of the psyche.

According to this law the evolution of the species repeats
itself in the embryonic development of the individual. Thus, to
a certain degree, man in his embryonic life passes through the
anatomical forms of primeval times. If the same law holds for
the mental development of mankind, it follows that the child
develops out of an originally unconscious, animal condition into
consciousness, primitive at first, and then slowly becoming more
civilized.

The condition during the first two or three years of his life,
when the child is unconscious of himself, may be compared to
the animal state. Just as the child in embryo is practically noth-
ing but a part of the mother’s body, and wholly dependent on
her, so in early infancy the psyche is to a large extent part of the
maternal psyche, and will soon become part of the paternal
psyche as well. The prime psychological condition is one of
fusion with the psychology of the parents, an individual psy-
chology being only "potentially present. Hence it is that the
nervous and psychic disorders of children right up to school age
depend very largely on disturbances in the psychic world of the
parents. All parental difficulties reflect themselves without fail
in the psyche of the child, sometimes with pathological results.
The dreams of small children often refer more to the parents
than to the child itself. Long ago I observed some very curious
dreams in early childhood, for instance the first dreams patients
could remember. They were “‘big dreams,” and their content
was often so very unchildlike that at first I was convinced they
could be explained by the psychology of the parents. There was
the case of a boy who dreamt out the whole erotic and religious
problem of his father. The father could remember no dreams at
all, so for some time I analysed the father through the dreams
of his eight-year-old son. Eventually the father began to dream
himself, and the dreams of the child stopped. Later on I realized
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that the peculiar dreams of small children are genuine enough,
since they contain archetypes which are the cause of their ap-
parently adult character.?

A marked change occurs when the child develops conscious-
ness of his ego, a fact which is registered by his referring to him-
self as “I.”” This change normally takes place between the third
and fifth year, but it may begin earlier. From this moment we
can speak of the existence of an individual psyche, though nor-
mally the psyche attains relative independence only after pu-
berty. Up till then it has been largely the plaything of instinct
and environment. The child who enters school at six is still for
the most part the psychic product of his parents, endowed, it is
true, with the nucleus of ego-consciousness, but incapable of as-
serting his unconscious individuality. One is often tempted to
interpret children who are peculiar, obstinate, disobedient, or
difficult to handle as especially individual or self-willed. This is
a mistake. In such cases we should always examine the parental
milieu, its psychological conditions and history.* Almost without
exception we discover in the parents the only valid reasons for
the child’s difficulties. His disquieting peculiarities are far less
the expression of his own inner life than a reflection of disturb-
ing influences in the home. If the physician has to deal with
nervous disorders in a child of this age, he will have to pay
serious attention to the psychic state of the parents; to their
problems, the way they live and do not live, the aspirations they
have fulfilled or neglected, and to the predominant family at-
mosphere and the method of education. All these psychic condi-
tions influence a child profoundly. In his early years the child
lives in a state of participation mystique with his parents. Time
and again it can be seen how he reacts immediately to any im-

3 [Attempts to persuade Professor Jung to write further about his collection of
children’s dreams proved unavailing, owing to the pressure upon him of other
work. He delivered, however, four series of seminars on the subject between 1935
and 1940, at the Eidgendossische Technische Hochschule, Zurich. The last three
were reported by members of the seminars and the transcripts have been privately
circulated. Only the third series (winter term, 1938-39) has been translated into
English, likewise for private circulation.—EDITORS.]

41 have given elsewhere a number of examples of the extraordinary kinship
which exists in the psychological habitus of members of the same family, amount-
ing in one case almost to identity. See “The Association Method,” Lecture 2, in
Coll. Works, Vol. 2.
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portant developments in the parental psyche. Needless to say
both the parents and the child are unconscious of what is going
on. The infectious nature of the parents’ complexes can be seen
from the effect their mannerisms have on their children. Even
when they make completely successful efforts to control them-
selves, so that no adult could detect the least trace of a complex,
the children will get wind of it somehow. I remember a very re-
vealing case of three girls who had a most devoted mother. When
they were approaching puberty they confessed shamefacedly to
each other that for years they had suffered from horrible dreams
about her. They dreamt of her as a witch or a dangerous animal,
and they could not understand it at all, since their mother was
so lovely and so utterly devoted to them. Years later the mother
became insane, and in her insanity would exhibit a sort of
lycanthropy in which she crawled about on all fours and imi-
tated the grunting of pigs, the barking of dogs, and the growling
of bears.

107a  This is an expression of primitive identity, from which the
individual consciousness frees itself only gradually. In this bat-
tle for freedom the school plays a not unimportant part, as it is
the first milieu the child finds outside his home. School com-
rades take the place of brothers and sisters; the teacher, if 2 man,
acts as a substitute for the father, and, if a woman, for the
mother. It is important that the teacher should be conscious of
the role he is playing. He must not be satisfied with merely
pounding the curriculum into the child; he must also influence
him through his personality. This latter function is at least as
important as the actual teaching, if not more so in certain cases.
Though it is a misfortune for a child to have no parents, it is
equally dangerous for him to be too closely bound to his family.
An excessively strong attachment to the parents is a severe hand-
icap in his later adaptation to the world, for a growing human
being is not destined to remain forever the child of his parents.
There are, unfortunately, many parents who keep their children
infantile because they themselves do not wish to grow old and
give up their parental authority and power. In this way they
exercise an extremely bad influence over their children, since
they deprive them of every opportunity for individual responsi-
bility. These disastrous methods of upbringing result either in
dependent personalities, or in men and women who can achieve
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their independence only by furtive means. There are other
parents, again, who on account of their own weaknesses are not
in a position to meet the child with the authority it needs if it
is to take its proper place in the world. The teacher, as a person-
ality, is then faced with the delicate task of avoiding repressive
authority, while at the same time exercising that just degree of
authority which is appropriate to the adult in his dealings with
children. This attitude cannot be produced artificially; it can
only come about in a natural way when the teacher does his duty
as a man and a citizen. He must be an upright and healthy man
himself, for good example still remains the best pedagogic
method. But it is also true that the very best method avails noth-
ing if its practitioner does not hold his position on his personal
merits. It would be different if the only thing that mattered in
school life were the methodical teaching of the curriculum. But
that is at most only half the meaning of school. The other half
is the real psychological education made possible through the
personality of the teacher. This education means guiding the
child into the larger world and widening the scope of parental
training. For however careful the latter is, it can never avoid
a certain one-sidedness, as the milieu always remains the same.
School, on the other hand, is the first impact of the greater world
which the child has to meet, and it ought to help him to free
himself progressively from the parental environment. The child
naturally brings to the teacher the kind of adaptation he has
learned from his father; he projects the father-image upon him,
with the added tendency to assimilate the personality of the
teacher to the father-image. It is therefore necessary for the
teacher to adopt the personal approach, or at any rate to leave
the door open for such a contact. If the personal relationship of
child to teacher is a good one, it matters very little whether the
method of teaching is the most up to date. Success does not de-
pend on the method, any more than it is the exclusive aim of
school life to stuff the children’s heads with knowledge, but
rather to make them real men and women. We need not con-
cern ourselves so much with the amount of specific information
a child takes away with him from school; the thing of vital im-
portance is that the school should succeed in freeing the young
man from unconscious identity with his family, and should
make him properly conscious of himself. Without this conscious-
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ness he will never know what he really wants, but will always
remain dependent and imitative, with the feeling of being mis-
understood and suppressed.

In what I have just said I have tried to give you a general
picture of the child psyche from the standpoint of analytical
psychology; but so far I have remained only on the surface. We
can go very much deeper if we apply the methods of investiga-
tion used in analytical psychology. The practical application of
these would be out of the question for the ordinary teacher, and
an amateurish or halfserious use of them is to be severely dis-
couraged, although some knowledge of them on the part of the
teacher is certainly desirable. It is by no means desirable, how-
ever, that he should apply them directly to the education of the
children. It is his own education that needs them, and this will
eventually redound to the good of his pupils.

You may perhaps be surprised to hear me speak of the edu-
cation of the educator, but I must tell you that I am far from
thinking that a man’s education is completed when he leaves
school, even if he has achieved the university grade. There
should be not only continuation courses for young people, but
continuation schools for adults. At present we educate people
only up to the point where they can earn a living and marry;
then education ceases altogether, as though a complete mental
outfit had been acquired. The solution of all the remaining
complicated problems of life is left to the discretion—and igno-
rance—of the individual. Innumerable ill-advised and unhappy
marriages, innumerable professional disappointments, are due
solely to this lack of adult education. Vast numbers of men and
women thus spend their entire lives in complete ignorance of
the most important things. Many childish vices are believed to
be ineradicable, largely because they are often found in adults
whose education is supposed to be finished, and who are there-
fore thought to be long past the educable period. There was
never a greater mistake. The adult is educable, and can respond
gratefully to the art of individual education; but naturally his
education cannot be conducted along the lines suitable to the
child. He has lost the extraordinary plasticity of the child’s
mind, and has acquired a will of his own, personal convictions,
and a more or less definite consciousness of himself, so that he
is far less amenable to systematic influence. To this must be
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added the fact that the child, in his psychic development, passes
through the ancestral stages and is only educated up to the mod-
ern level of culture and consciousness. The adult, however,
stands firmly on this level and feels himself to be the upholder
of contemporary culture. He therefore has little inclination to
submit to a teacher like a child. As a matter of fact, it is impor-
tant that he should not submit, otherwise he might easily slip
back into a childish state of dependence.

The educational method, then, that will best meet the needs
of the adult must be indirect rather than direct; that is to say,
it must put him in possession of such psychological knowledge
as will permit him to educate himself. Such an effort could not
and should not be expected from a child, but we can expect it
from an adult, especially if he is a teacher. The teacher must not
be a merely passive upholder of culture; he must actively pro-
mote that culture through his own self-education. His culture
must never remain at a standstill, otherwise he will start cor-
recting in the children those faults which he has neglected in
himself. This is manifestly the antithesis of education.

Analytical psychology has given considerable thought to the
methods for aiding the adult in his psychic growth, but if I speak
to you about them now, it is for the sole purpose of making clear
the possibilities of continued self-education. I must warn you
again most emphatically that it would be very unsound to apply
these methods directly to children. The indispensable basis of
self-education is self-knowledge. We gain self-knowledge partly
from a critical survey and judgment of our own actions, and
partly from the criticism of others. Self-criticism, however, is all
too prone to personal prejudice, while criticism from others is
liable to err or to be otherwise displeasing to us. At all events,
the self-knowledge accruing to us from these two sources is in-
complete and confused like all human judgments, which are sel-
dom free from the falsifications of desire and fear. But is there
not some objective critique which will tell us what we really are,
somewhat after the fashion, say, of a thermometer, which con-
fronts the fever patient with the indisputable fact that he has a
temperature of exactly 103.1°? Where our bodies are concerned
we do not deny the existence of objective criteria. If, for ex-
ample, we are convinced that we can eat strawberries, like every-
body else, without ill effects, and the body nevertheless reacts
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with a violent rash, this is objective proof that despite our idea
to the contrary we are allergic to strawberries.

But when it comes to psychology, it seems to us that every-
thing is voluntary and subject to our choice. This universal
prejudice arises from our tendency to identify the whole psyche
with the conscious phase of it. There are, however, many ex-
tremely important psychic processes which are unconscious, or
only indirectly conscious. Of the unconscious we can know noth-
ing directly, but indirectly we can perceive the effects that come
into consciousness. If everything in consciousness were, as it
seems, subject to our will and choice, then we could not discover
anywhere an objective criterion by which to test our self-knowl-
edge. Yet there is something independent of desire and fear,
something as impersonal as a product of nature, that enables us
to know the truth about ourselves. This objective statement is to
be found in a product of psychic activity which is the very last
thing we would credit with such a meaning, namely the dream.

What are dreams? Dreams are products of unconscious
psychic activity occurring during sleep. In this condition the
mind is to a large extent withdrawn from our voluntary control.
With the small portion of consciousness that remains to us in the
dream state we apperceive what is going on, but we are no
longer in a position to guide the course of psychic events accord-
ing to our wish and purpose; hence we are also robbed of the
possibility of deceiving ourselves. The dream is a spontaneous
process resulting from the independent activity of the uncon-
scious, and is as far removed from our conscious control as, shall
we say, the physiological activity of digestion. Therefore, we
have in it an absolutely objective process from the nature of
which we can draw objective conclusions about the situation as
it really is.

That is all very well, you will say, but how in the world is it
possible to draw trustworthy conclusions from the fortuitous
and chaotic confusion of a dream? To this I hasten to reply that
dreams are only apparently fortuitous and chaotic. On closer
inspection we discover a remarkable sequence in the dream-
images, both in relation to one another and in relation .o the
content of waking consciousness. This discovery was made by
means of a relatively simple procedure, which works as follows:
The body of the dream is divided into its separate portions or
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images, and all the free associations to each portion are collected.
In doing this, we soon become aware of an extremely intimate
connection between the dream-images and the things that oc-
cupy our thoughts in the waking state, although the meaning of
this connection may not be immediately apparent. By collecting
all the associations we complete the preliminary part of the
dream analysis, thus establishing the context, which shows the
manifold connections of the dream with the contents of con-
sciousness and the intimate way in which it is bound up with
the tendencies of the personality.

When we have illuminated the dream from all sides we can
begin the second part of our task, namely the interpretation of
the material before us. Here as everywhere in science, we must
rid ourselves of prejudice as far as possible, and let the material
speak for itself. In very many cases a single glance at the dream
and the assembled material suffices to give us at least an intui-
tion of its meaning, and no special effort of thought is needed to
interpret it. In other cases it requires much labour and consid-
erable experience. Unfortunately I cannot enter here into the
far-reaching question of dream-symbolism. Massive tomes have
been written on this subject, and although in practice we cannot
do without the experience stored up in these volumes, there are
many cases where sound common sense is enough.

By way of illustration I shall now give you a short dream,
together with its meaning.

The dreamer was a man with an academic education, about
fifty years of age. I knew him only slightly, and our occasional
meetings consisted mostly of humorous gibes on his part at what
we called the “game” of dream interpretation. On one of these
occasions he asked me laughingly if I was still at it. I replied that
he obviously had a very mistaken idea of the nature of dreams.
He then remarked that he had just had a dream which I must
interpret for him. I said I would do so, and he told me the fol-
lowing dream:

He was alone in the mountains, and wanted to climb a very
high, steep mountain which he could see towering in front of
him. At first the ascent was laborious, but then it seemed to him
that the higher he climbed the more he felt himself being drawn
towards the summit. Faster and faster he climbed, and gradually
a sort of ecstasy came over him. He felt he was actually soaring
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up on wings, and when he reached the top he seemed to weigh
nothing at all, and stepped lightly off into empty space. Here he
awoke.

He wanted to know what I thought of his dream. I knew
that he was not only an experienced but an ardent mountain-
climber, so I was not surprised to see yet another vindication of
the rule that dreams speak the same language as the dreamer.
Knowing that mountaineering was such a passion with him, I
got him to talk about it. He seized on this eagerly and told me
how he loved to go alone without a guide, because the very dan-
ger of it had a tremendous fascination for him. He also told me
about several dangerous tours, and the daring he displayed made
a particular impression on me. I asked myself what it could be
that impelled him to seek out such dangerous situations, appar-
ently with an almost morbid enjoyment. Evidently a similar
thought occurred to him, for he added, becoming at the same
time more serious, that he had no fear of danger, since he
thought that death in the mountains would be something very
beautiful. This remark threw a significant light on the dream.
Obviously he was looking for danger, possibly with the un-
avowed idea of suicide. But why should he deliberately seek
death? There must be some special reason. I therefore threw in
the remark that a man in his position ought not to expose him-
self to such risks. To which he replied very emphatically that he
would never “give up his mountains,” that he had to go to them
in order to get away from the city and his family. ‘““This sticking
at home does not suit me,” he said. Here was a clue to the deeper
reason for his passion. I gathered that his marriage was a failure,
and that there was nothing to keep him at home. Also he seemed
disgusted with his professional work. It occurred to me that his
uncanny passion for the mountains must be an avenue of escape
from an existence that had become intolerable to him.

I therefore privately interpreted the dream as follows: Since
he still clung on to life in spite of himself, the ascent of the
mountain was at first laborious. But the more he surrendered
himself to his passion, the more<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>